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COURSE DESCRIPTION
 

Name of the course:  
Transition from preschool to  
primary school and cooperation 
between the two institutions  

Early Years Transition Programme 
 

 

Institutions:  
University of Western Macedonia: 
Department of Early Childhood 
Education   
Department of Primary Education.
      Florina-Greece  

Author: 
 Kalliope Vrinioti 

Contact hours: initial training:  
168 hours. (two consecutive 
academic semesters) 

 

Initial training1 
 
Course description in the study programme: 
 
Responsible Planner:…   Kalliope Vrinioti, Ph.D. Lecturer of Comparative Education   vrinioti@uowm.gr 
 
Course leaders:                Kalliope Vrinioti,  
                                         Ioannis Thoidis, Ph.D. Associate Professor   ithoidis@uowm.gr 
Course title:                     “Transition from preschool2 to primary school and   cooperation between the two 
                                          institutions” 
 
Who is this course for?    Undergraduates, preprimary school teacher candidates and primary school 
                                          teacher candidates  
 
Semester:                         6th and 7th (two consecutive academic semesters) 
 
Duration:                           Summer semester 2007-2008 (14 weeks)  
                                          Winter semester 2008-2009   (14 weeks) 
 
Student workload :           168 hours (Lectures, tutorials, individual research & study, preparation for group 
                                          essays, collaboration with partnerships) 
 
Course type:                      Elective 
 
Course level:                      Advanced 
 
Entry requirements: a) Candidates choosing this course in the summer semester had to continue 

with the course in the winter semester. 
                         b) Students worked in pairs, one preprimary school teacher candidate    
                             collaborating with one primary school teacher candidate. 

Credit points:                 3 CP 
 
How is this course assessed?    Final project.  

 
Course content: The course contains a theoretical and a practical part. The theoretical 

foundation (starting point) of the course is based on: (a) An social 
constructivist approach (Beck & Kosnik 2006) and (b) an ecological 
perspective on the transition to primary school (Bronfenbrenner,1979). 

                                                                                                       Theoretical part: 84 hours 
                                                                                                         Practical part:   84 hours  
 
Aims: This course in two consecutive academic semesters focuses on the following objectives: 
 The coeducation of future preschool teachers and future primary school teachers, as well as their 
cooperation concerning the transition of children from kindergarten to school, is an innovation.3 This 

                                                      
1 This initial training course in two consecutive academic semesters has started in February 2008, this means, two months after  
   the preparatory EASE meeting in Cologne (30/11-1/12 2007) and 8 months before the formal begin of EASE (01/10/2008).          
2 In this text the terms “kindergarten”, and ‘’preschool’’ are synonymous.   
3 A common coeducation concept of preschool teachers and primary school teachers already exists in 7 EU countries:             
France, Great Britain, Ireland, Italy, Luxembourg, the Netherlands and Sweden (Oberhuemer 2008:17). Also in 
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is precisely one of the main purposes of the course: to create a culture of cooperation between 
the two institutions. 
 
One central aim of the course was the experiential process of coeducation between the 
Department of Preprimary School Teachers and the Department of Primary School Teachers to 
achieve the smooth transition of children from kindergarten to primary school, “by developing a 
position for using transitions as a tool for change” (Dunlop 2007:151). More specifically, the students 
were invited to undertake the following goals:  
                                                                                                                                                                                      
● to confront the difficulties as well as the developmental challenges created by the discontinuity 
in teaching and learning process during the transition from kindergarten to primary school. 

 
● to appreciate the consequences of an uneven transition on the child’s further school career, and on 
the development of his or her personality, in terms of the rights of children as citizens. 

 
● to search out the research bibliography on the factors governing the transition from preschool to 
primary school, and detailing the relation between a smooth transition and a fundamentally positive 
attitude toward lifelong learning. 

 
● to study topics in remedial education and equality of educational opportunities, with a focus 
on the transition from optional to mandatory education (e.g., the language spoken in the home and 
the official language spoken at school). 
 
● to compare the institutional relationship between kindergarten and primary school in Greece 
with that in other countries, with the goal of discovering the institutional prerequisites for the 
cooperation of the two education institutions in Greece. 

 
● to explore key topics in transition and collaboration, e.g. to explore the perceptions, expectations 
and experiences of children, parents and teachers regarding the transition, in the framework of the 
ecological approach of Bronfenbrenner (family, kindergarten, primary school and local community). 

 
● to design a program for the smooth transition and collaboration between the two institutions, and to 
apply certain assessable activities and strategies as part of the overall program, in the framework 
of self-assessment. 
 
 Pedagogical approach: 
The above goals have been organized into two semesters with a view to the following responsibilities 
for students: 
The 18 students who have chosen the course (9 preschool teacher candidates and 9 primary school 
teacher candidates) are grouped in 9 mixed pairs, so that every two students building a pair work 
together as a “tandem bicycle.” This collaboration has two dimensions: a) participating in the 
theoretical course, and b) actively promoting on their part the creation of a strong and equal 
partnership with the kindergartens and the primary schools which decided to participate in our project.    
 
No costs for the participants 
 

Implementation - Summer semester 2007-2008 (February-May) 
 
Each student pair undertook the collaboration described above at the beginning of the summer 
semester 2007-2008, with the two institutions linked by the project to prepare the transition activities. 
The target was the planning, organization and realization of activities conducive to a smooth transition. 
Each student pair had to observe a group of 6 to 8 children who would be attending primary school at 
the beginning of September 2008 (these children are now finishing first grade), and to carry out the 
following activities related to transition and cooperation: 
 
● Becoming familiar with the children. 
 

                                                                                                                                                                            
Germany, since 2005, the University of Bremen has offered the Bachelor of Arts in subject-related educational 
sciences (pre-school sector, primary and secondary education) (Carle & Daiber 2008). 
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● Participatory observation of the children in their target group. 
 
● Semi-structured individual and/or group interviews with the children in the kindergarten to    find out 
what expectations the children have concerning primary school before they enter it. (Interview 
techniques: storytelling, puppet-show, board games). 
 
● Interviews with the parents of the preschool children in order to explore their expectations  
concerning primary school before their children enter it. 
 
● Interviews with the kindergarten teachers to find out what their views are concerning cooperation 
with the primary school. 
 
● Cooperation with the teachers of both institutions concerning the organization and realization of 
mutual visits and joint transition activities of preschool and primary school. 

 
Implementation- Winter semester 2008-2009 (October- January) 

 
At the beginning of the winter semester 2008-2009, each student pair, apart from its participation in 
the theoretical courses, cooperated also with the first grade class the children had just entered. The 
aim of the cooperation with the first grade teachers was to continue the process of implementing the 
transition activities, which have been planned through the end of the winter semester. These activities 
are the following: 
● The candidates visit the children, now attending first grade, with whom they had worked in the   
summer semester, when the latter were in kindergarten. The students refresh their relation with these 
children. 
 
●The candidates observe the children during school hours, with a special focus on the process of  
integration of the children into the setting of Grade 1. 
 
●The candidates interview the school beginners to explore their experiences, 6-8 weeks after school 
begins. (Interview technique: board games.) 
 
●The candidates interview the parents of the first graders in order to explore their experiences    
concerning the transition of their children from kindergarten to primary school, 6-8 weeks after 
entering school. 
 
●The candidates interview the Grade 1 teacher about his or her views concerning the children’s 
entering first grade. 
 
●The candidates take part in the dissemination of the results of their EASE activities in the two   
semesters.  
             
Description of evaluation - Feedback 
Next, there is a presentation of certain points in the feedback received from the experimental introduction 
of the course, based on the evaluations performed by the candidates vis-à-vis the aims of the course. 
Candidates wrote their assessment in the projects turned in following completion of the course. 

 
Firstly, we should note that the opportunity for partial coeducation offered the candidates of the two 
departments through the course described above brought the students face to face with the key question: 
why offer coeducation to preschool and primary school teacher candidates? The candidate pairs, working 
like “tandem bicycles,” discovered through the research bibliography, as well as through their observation 
of children in kindergarten and grade school, that children of the same chronological age may present 
developmental divergences as wide as three years in one or more areas of the learning process. 

 
Given this fact, it became clear that education in these grades needs to develop a common perception of 
“the child” and “childhood” as a foundation for unified pedagogical action. Thus, it was obvious that partial 
coeducation is a necessity, not only for ensuring continuity of the curriculum between the two sectors, but 
chiefly to cultivate a common and unified communicative and teaching style, which would ensure a 
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high-quality continuity in the interaction between educators and children, reaching across the 
“impermeably bureaucratic” barrier of the children’s chronological age. 

 
Further, it seems that the candidates developed a clear opinion on the need to ensure continuity in the 
personal learning process of the child, not only to prevent academic failure, but chiefly because the 
transition is a unique challenge and an opportunity for the further development of the child. 

 
At this point, we must point out that the candidates expressed a serious interest and fulfilled all the goals 
of the course, in spite of the criticism by some of them, especially in the 7th semester, that the goals were 
numerous and demanding. This comment is understandable, given that students often expect elective 
courses to be less demanding than core curriculum courses. However, it is also true that this course had 
demanding aims, in the sense that the students had to connect the theory with the practice where 
preschool and primary school education meet. Apart from their classes at the School, the candidates also 
had to work together with children and their parents, as well as with teachers of both sectors, developing 
a plan of action backed by scholarly documentation. The difficulties posed by a cohesive and unified 
link between the two grades in both theory and practice are precisely those which led the students to 
suggest the incorporation of this course in the core curriculum. 

 
It must also be noted that the students’ collaboration in partnerships was not incorporated into their official 
teaching practice, a fact which led to certain difficulties. Given that this collaboration had an informal and 
somewhat optional nature vis-à-vis the partnerships, transition activities scheduled jointly by the 
candidates and the educators were often postponed or cancelled. The main reason was that the 
kindergartens and primary schools of Florina are encumbered not only with the practice teaching by 
teacher candidates, but are also “swamped,” as they claim, by the experimental research applications 
being undertaken by regular teaching personnel of the School of Education. 

  
Last but not least is the fact that all participants in the experimental introduction of the course in question 
agree that the students of both departments must carry out their practice teaching in both the 
kindergarten and the primary school. This view is fully aligned with the practices already followed by 
various models of coeducation of educators, for instance at the University of Bremen, where students 
attending the course of study entitled “Bachelor of Arts: subject related educational sciences (pre-school 
sector, primary and secondary education)” divide their practical training evenly between the two 
institutions. 
 
Dissemination-Sustainability 
The above described course is presented in the paper: “Coeducation of preschool and primary school 
teachers as a basic factor in ensuring continuity in the transition from preschool to primary school: The 
approach of the School of Education at the University of Western Macedonia in the framework of the 
Comenius project Early Years Transition Programme (EASE)”,  at the conference being organized 
by the Department of Preschool Education, University of Crete, 22-23 May, 2009, on “Education and 
Professional Development of teachers.” 
 
 
References 

  
Beck, C. & Kosnik, C. M. (2006) Innovations in teacher education: A social constructivist 

approach. Albany, NY: State University of New York Press.      
Bennett, J. (2005) Curriculum issues in national policy- making, European Early 

Childhood Education Research Journal, 13, 2, 5-23.  
Bennett, J. (2006) “We must learn to use the transitions in children’s lives far more 

positively”, Early Childhood Matters,107, 13-19. Bernard van Leer Foundation.  
Bronfenbrenner, U. (1979) The Ecology of Human Development: Experiments by    

Nature and Design. Cambridge, Massachusetts: Harvard University Press. 
Brooker, L. (2008) Supporting Transitions in the Early Years. Berkshire: McGrawHill 
Broström, S. (2002) Communication and continuity in the transition from kindergarten to 

school. In: Fabian, H. & Dunlop, A.-W. (Eds.) (2002) Transitions in the early years. 
52-63. London: Routledge Falmer. 

Broström, S. (2002) Problems and Barriers in Children’s Learning When They Transit 
from Kindergarten to Kindergarten Class in School, European Early Childhood 
Education Research Journal, Themed Monograph No. 1, “Transitions”, 51-66.     



5 
 

Broström, S. (2003) Transition from kindergarten to school in Denmark: Building bridges. 
In: Broström, S. & Wagner, J. (Eds.) Early Childhood Education in Five Nordic 
Countries. Perspectives on the transition from preschool to school.  39-74. Arhus, 
DK: systime. 

Carle, U. & Daiber, B. (2008) Für eine gemeinsame Ausbildung von FrühpädagogInnen 
und GrundschullehrerInnen. In: Carle, U. & Daiber, B. (Eds.) Das Kind im Blick.  
3-13 Baltmannsweiler: Schneider Verlag Hohengehren. 

Carr, M. (20076) Assessment in Early Childhood Settings. Learning Stories, London: 
SAGE. 

Dalli, C. (2008) The new teacher in New Zealand. In: Miller, L. & Cable, C. (Eds.) 
Professionalism in the Early Years. 142-153. London: Hodder Education. 

Dahlberg, G. (2004), Kinder und Pädagogen als Co-Konstruktreure von Wissen und 
Kultur: Frühpädagogik in postmoderner Perspektive. In: Fthenakis, W. & 
Oberhuemer, P. (Eds.) Frühpädagogik international, Wiesbaden: Verlag für 
Sozialwissenschaften, 13-30. 

Dahlberg, G./ Moss, P. & Pence, A. (2003) Beyond Quality in Early Childhood and Care. 
London and New York: RoutledgeFalmer. 

Dockett, S. & Perry B. (1999), Starting School: What Do the Children Say, Early Child 
Development and Care, 159, 107-119. 

Dockett, S. & Perry B. (1999), Starting School: What Do the Children Say, Early Child 
Development and Care, 159, 107-119. 

Dockett, S. & Perry B. (2001), Starting School: Effective Transitions, Early Childhood 
Research and Practice, 3, 2. http://ecrp.uiuc.edu/v3n2/dockett.html  

Dockett, S. & Perry B. (2007), Children’s transitions to school: changing expectations In: 
Dunlop, A.-W. & Fabian, H. (Eds.), Informing transitions in the early years, 
London, Open University Press, 92-104. 

Dockett, S. & Perry, B. (2007) Transitions to School. Perceptions, Expectations, 
Experiences. Sydney: University of New South Wales Press Ltd. 

Downer, J. / Driscoll, K. & Pianta, R. (2006) Transition from Kindergarten to first Grade. 
In: Gullo, D.-F. (Ed.) «K- Today: Teaching and Learning in the Kindergarten 
Year», Washington, DC: National Association for the Education of Young Children 
(NAEYC), 151-160. 

Dunlop, A.-W. & Fabian, H. (2007) Informing transitions in the early years. Berkshire: 
Open University Press. Einarsdόttir, J. (2007) Children’s voices on the transition 
from preschool to primary school. In: Dunlop, A.-W. & Fabian, H. (Eds.) Informing 
transitions in the early years. 74-91. London: Open University Press. 

Einarsdόttir, J. (2003) Charting a Smooth Course: Transition from Playschool to Primary 
School in Iceland. In: Broström, S. & Wagner, J. (Eds.) Early Childhood Education 
in Five Nordic Countries. Perspectives on the Transition from Preschool to 
School. 101-127. Arhus, DK: systime.  

Einarsdόttir, J. (2003) When the bell rings we have to go inside: Preschool children’s 
views on the elementary school, European Early Childhood Education Research 
Journal, Themed Monograph No. 1, “Transitions”, 35-49. 

Einarsdόttir, J. (2007) Children’s voices on the transition from preschool to primary 
school. In: Dunlop, A.-W. & Fabian, H. (Eds.) Informing transitions in the early 
years. 74-91. London: Open University Press. 

Elschenbroich, D. (2002). Weltwissen der Siebenjährigen. Müncchen: Goldmann. 

European Masters in Early Childhood Education & Care. (2007) General framework for 
the European Masters in Early Childhood Education & Care. http://www.em-
ec.eu/resources.asp (accessed 21/4/2009). 

Filipp, S-H (1995)3 (Eds.) Kritische Lebensereignisse. Weinheim: Beltz. 
Fthenakis, W. & Oberhuemer, P. (2004) (Eds.) Frühpädagogik international. Wiesbaden: 

Verlag für Sozialwissenschaften. 
Fthenakis, W. (2002) Die Ausbildung von Erzieherinnen und Erziehern: Strategiekon-

zepte zur Weiterentwicklung von Ausbildungsqualität. In: Fthenakis, W. & Ober-
huemer, P. (Eds.) Ausbildungsqualität. Strategiekonzepte zur Weiterentwicklung 
der Ausbildung von Erzieherinnen und Erziehern. 15-38   Neuwied: Luchterhand. 

Fthenakis, W. (2003)(Ed.) Elementarpädagogik nach PISA. Freiburg, Basel, Wien: 
Herder. 



6 
 

Fthenakis,W./Berwanger, D. & Reichert-Garschhammer, E. (2007) Bildung von Anfang 
an. Bildungs-und Erziehungsplan für Kinder von 0 bis 10 Jahren in Hessen. 
www.kultusministerium.hessen.de  (accessed 21/4/2009). 

Griebel, W. & Niesel, R. (2002) Co-constructing transition into kindergarten and school 
by children, parents and teachers. In: Fabian, H. & Dunlop, A.-W.  (Eds.) 
Transitions in the early years.  64-75. London and New York: Routledge Falmer.  

Griebel, W. & Niesel, R. (2004) Transitionen. Weinheim: Beltz. 
Johansson, I. (2002) Parents’ views of transition to school and their influence in this 

process. In: Fabian, H. & Dunlop, A.-W. (Eds.) (2002) Transitions in the Early 
Years. 76-86.  London: New York, RoutledgeFalmer. 

Laevers, F. (2005) The Curriculum as Means to Raise the Quality of Early Childhood 
Education. Implications for Policy, European Early Childhood Education Research 
Journal, 13, 1, 17-29. 

Kuisma. M. & Sandberg A. (2008) Preschools Teachers’ and student preschool 
teachers’ thoughts about professionalism in Sweden, European Early Childhood 
Education Research Journal, 16, 2, 186-195. 

Margetts, K. (2002) Child care arrangements, personal family and school influences on 
children’s adjustment to the first year of schooling   
http://extranet.edfac.unimelb.edu.au/LED/tec/pdf/Execsummary.pdf (accessed 
21/4/2009).  

Margetts, K. (2002) Planning transition programmes. In: Fabian, H. & Dunlop A.-W. 
(Eds.) Transitions in the early years. 111-122. London: Routledge Falmer. 

Margetts, K. (2002) Transition to School-Complexity and Diversity. European Early 
Childhood Education Research Journal, 10, 2, 103-114.  

Margetts, K. (2003) Children bring more to school than their backpacks: Starting school 
down under. European Early Childhood Education Research Journal Monograph 
No. 1, “Transitions”, 5-14. 

Martin-Korpi, B. (2005) “The Foundation for Lifelong Learning”, Children in Europe, 9, 
http://www.childrenineurope.org (accessed 21/4/2009). 

Miller, L. & Cable, C. (Eds.) (2008) Professionalism in the Early Years. London: Hodder 
Education. 

Naughton, G. M. Hughes, P. & Smith, K. (2007) Early childhood professionals and 
children’s rights: tensions and possibilities around the United Nations General 
Comment No. 7on Children’s Rights, International Journal of Early Years 
Education, 15, 2, 161-170. 

Oberhuemer, P. (2008)  Eine gemeinsame Ausbildung für den Elementar- und Primar-
bereich? In: Carle, U. & Daiber, B. (Eds.) Das Kind im Blick.16-27 Baltman-
nsweiler: Schneider Verlag Hohengehren.  

Oberhuemer, P. (2008) Who is an early years professional? Reflections on policy 
diversity in Europe. In: Miller, L. & Cable, C. (Eds.) Professionalism in the Early 
Years. 131-141. London: Hodder Education. 

OECD (2001) Starting Strong. Early Chidhood Education and Care. Paris: Organization 
for Economic Co-Operation and Development.  

OECD (2006) Starting Strong II. Early Chidhood Education and Care Paris: Organization 
for Economic Co-οperation and Development. 

Paetzold, B. (1988) Familie und Schulanfang. Bad Heilbrunn/Obb: Julius Klinkhardt. 
Peters, S. (2000), Multiple perspectives on continuity in early learning and the transition 

to school, Tenth European Early Childhood Research Association Conference, 
London, 29 August - 1 September. 

Pianta, R. C./ Rimm-Kaufmann, S.E. & Cox, M.J. (1999). Introduction: An ecological 
approach to kindergarten transition. In: Pianta, R. C. & Cox, M.J. (Eds.) The 
transition to kindergarten.  3-12. Baltimore: Paul H. Brookes. 

Pianta, R.C. et al. (2001) Collaboration in building partnerships between families and 
schools: The National Center for Early Development and Learning’s Kindergarten 
Transition Intervention, Early Childhood Research Quarterly, 16, 117-132. 

Pramling Samuelsson I. (2004) Demokratie: Leitprinzip des vorschulischen Bildungs-
plans in Schweden. In: Fthenakis, W. & Oberhuemer, P. (Eds.) Frühpädagogik 
international. 161-173.Wiesbaden: Verlag für Sozialwissenschaften. 

Pramling Samuelsson, I. (2006) Teaching and Learning in Preschool and the First Years 
of Elementary School in Sweden. In: Einarsdόttir, J. & Wagner, T. (Eds.) Nordic 



7 
 

Childhoods and Early Education. 101-131. Greenwich, Connecticut: Information 
Age Publishing. 

Pramling Samuelsson, I. (2009) Why do children involve teachers in their play and 
learning? European Early Childhood Education Research Journal, 17, 1, 77-94. 

Ramey, C. T, & Ramey, S. L. (1998) The transition to school opportunities and chal-
lenges for children, families, educators, and communities. The Elementary School 
Journal 98, 4, 293-295.  

Ramey, S. L, & Ramey, C.T. (1994) The transition to school: Why the first few years 
matter for a lifetime. Phi Delta Kappa, 76, 3, 194-198. 

Rimm-Kaufman, S. & Pianta, R. (2000) An Ecological Perspective on the Transition to 
Kindergarten: A Theoretical Framework to Guide Empirical Research,  Journal of 
Applied Developmental Psychology, 21, 5, 491-511. 

Rimm-Kaufmann, S. E. /Pianta, R. C. & Cox, M. J. (2000), Teachers’ Judgements of 
Problems in the Transition to Kindergarten, Early Childhood Research Quarterly, 
15, 2, 147-166. 

Rimm-Kaufmann, S.E & Pianta, R.C.(1999) Patterns of family involvment in preschool 
and kindergarten. School Psychology Review, 28, 3, 426-438. 

Sylva, K./Taggart, B. & Siraj-Blatchford (2003) Assessing Quality in the Early Years. 
London: Trentham Books. 

Siraj-Blatchford, I. & Moriarty, V. (2004) Soziale Gerechtigkeit und Lernen in der frühen 
Kindheit. In: Fthenakis, W. & Oberhuemer, P. (Eds.) Frühpädagogik international. 
87-104. Wiesbaden: Verlag für Sozialwissenschaften. 

Vrinioti, K. & Matsagouras, E. (2005) The Transition from Kindergarten to School: Social 
Life and Learning in the School Class from the Perspective of the Beginners. 
http://www.leeds.ac.uk/educol/documents/150041.htm (accessed 21/4/2009).  

Vrinioti, K. (2003) Die Zusammenarbeit zwischen Kindergarten und Primarschule in 
Deutschland (Hessen) und in Griechenland. Eine empirisch-komparative Unter-
suchung der Einstellungen und der Zusammenarbeit von Kindergartenerzieher-
(inne)n und Primarschullehrer(inne)n in beiden Ländern, Tertium Comparationis, 
8,  2, 139-161.  

Woodhead, M. (2008) Promoting young children’s development: implications of the UN 
Convention on the Rights of the Child. In: Miller, L. & Cable, C. (Eds.) 
Professionalism in the Early Years. 154-166. London: Hodder Education. 

Yeboah, D. A. (2002) Enhancing Transition from Early Childhood Phase to Primary 
Education: evidence from the research literature, Early Years, 22, 51-68. 

 
In Greek 
Βρυνιώτη, Κ. (2000), Θεσμικός διαχωρισμός και συνεργασία μεταξύ νηπιαγωγείου και 

πρωτοβάθμιου σχολείου στη Γερμανία και στην Ελλάδα. Εμπειρική - συγκριτική 
προσέγγιση των απόψεων Ελλήνων και Γερμανών εκπαιδευτικών, διδακτορική 
διατριβή, ΠΤ∆Ε, έκδοση Πανεπιστημίου Αθηνών.  

Βρυνιώτη, Κ. (2007) Curricula προσχολικής αγωγής και εκπαίδευσης: ένα ''πολιορκού-
μενο'' πεδίο ανάμεσα στον κοινωνικό πλουραλισμό και την κρατική τυποποίηση. 
Στα: πρακτικά του 5oυ Πανελλήνιου Συνεδρίου της Παιδαγωγικής Εταιρείας 
Ελλάδος, 97-110, Θεσσαλονίκη 24-26/11/2006. 

Βρυνιώτη, Κ. (2007) Σχολική ένταξη και οικογένεια: Μια ερευνητική προσέγγιση των 
εμπειριών των παιδιών στην αφετηρία της σχολικής ζωής από τη σκοπιά των 
γονέων, Επιστήμες Αγωγής, 2,  67-87. 

Βρυνιώτη, Κ. (2008) Μετάβαση από το νηπιαγωγείο στο δημοτικό σχολείο και 
συνεργασία μεταξύ των δυο εκπαιδευτικών ιδρυμάτων. ∆ιδακτικές σημειώσεις 
Πανεπιστήμιο ∆υτικής Μακεδονίας. 

Βρυνιώτη, Κ. & Ματσαγγούρας, Η. (2005) Μετάβαση από το νηπιαγωγείο στο δημοτικό 
σχολείο: Μια οικοσυστημική ερευνητική προσέγγιση των κοινωνικών σχέσεων των 
αρχάριων μαθητών και μαθητριών στη σχολική τάξη,  Παιδαγωγική Επιθεώρηση, 
40, 78-102. 

Βρυνιώτη, Κ. & Ματσαγγούρας, Η. (2009) Μετάβαση από το νηπιαγωγείο στο δημοτικό 
σχολείο και κοινωνική ζωή - μάθηση στην πρώτη ∆ημοτικού: Σύγκριση της 
κοινωνιομετρικής δομής δυο τάξεων. Στα: πρακτικά του 6oυ Πανελλήνιου Συνεδ-
ρίου της Παιδαγωγικής Εταιρείας Ελλάδος, (υπό έκδοση), Αθήνα 5, 6, 7 /12/2008.  



8 
 

Καλαντζή-Αζίζι, Α. & Ζαφειροπούλου, Μ. (Eπιμ.) (2004), Προσαρμογή στο σχολείο. 
Πρόληψη και αντιμετώπιση δυσκολιών, Αθήνα: Ελληνικά Γράμματα. 

Ματσαγγούρας, Η. (2008) (Επιμ.) Εκπαιδεύοντας Παιδιά Υψηλών Ικανοτήτων Μάθησης: 
∆ιαφοροποιημένη Συνεκπαίδευση, Αθήνα: Gutenberg.   

Μπίκος, K. (2004). Αλληλεπίδραση και κοινωνικές σχέσεις στη σχολική τάξη. Αθήνα: 
Ελληνικά Γράμματα. 

Πετρογιάννης, Κ. (2003) Η μελέτη της ανθρώπινης ανάπτυξης: Οικοσυστημική προσέγ-
γιση. Παρουσίαση της θεωρίας του Uri Bronfenbrenner με βάση ευρήματα από τη 
διεθνή έρευνα. Αθήνα: Καστανιώτης. 

Σωτηρίου, Α. & Ζαφειροπούλου, Μ. (2003) Αλλαγές στην έννοια του εαυτού των παιδιών 
κατά τη μετάβασή τους από το νηπιαγωγείο στο δημοτικό σχολείο, Ψυχολογία 10, 
1, 96-118. 

Vygotsky, L. S. (2000) Νους στην κοινωνία. Αθήνα: Gutenberg. 

           
 
 
      
 
 
 
      
 
 
 
 
       
 
 
  
  

 


